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be used in turn for making more money and for support of self
and family, for buying books and pictures, tickets to concerts
which may afford culture, and for paying taxes, charitable gifts
and other things of social and ethical value? How unreasonable
to expect that the pursuit of business should be itself a culture of
the imagination, in breadth and refinement; that it should directly,
and not through the money which it supplies, have social service
for its animating principle and be conducted as an enterprise in
behalf of social organization! The same thing is to be said, mutatis
mutandis, of the pursuit of art or science or politics or religion.
Each has become specialized not merely in its appliances and its
demands upon time, but in its aim and animating spirit. Uncon-
sciously, our course of studies and our theories of the educational
values of studies reflect this division of interests.
The point at issue in a theory of educational value is then
the unity or integrity of experience. I low shall it be full and varied
without losing unity of spirit? How shall it be one and yet not
narrow and monotonous in its unity? Ultimately, the question "of
values and a standard of values is the moral question of the organiza-
tion of the interests of life. Educationally, the question concerns that
organization of schools, materials, and methods which will operate
to achieve breadth and richness of experience. How shall we secure
breadth of outlook without sacrificing efficiency of execution? How
shall we secure the diversity of interests, without paying the price of
isolation? How shall the individual be rendered executive in his
intelligence instead of at the cost of his intelligence? How shall
art, science, and politics reenforce one another in an enriched
temper of mind instead of constituting ends pursued at one another's
expense? How can the interests of life and the studies which en-
force them enrich the common expeiience of men instead of divid-
ing men from one another? With the questions of reorganization
thus suggested, we shall be concerned in the concluding chapters,
Summary. Fundamentally, the elements involved in a discussion
of value have been covered in the prior discussion of aims and
interests. But since educational values are generally discussed in
connection with the claims of the various studies of the curriculum,
the consideration of aim and interest is here resumed from the
point of view of special studies, The term "value" has two quite